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Abstract: Inclusive education is aimed at giving children with disa-
bilities equality of opportunity in education. The Chinese govern-

ment has released a host of regulations and action plans concern-
ing inclusive education, defining its direction and setting forth the 

principle of respect for differences in its implementation. Neverthe-

less, there remain many challenges in inclusive education develop-

ment. Among them is the low level of popularization of inclusive 

education in compulsory education. This article delineates the 

complications of the implementation of inclusive education in Chi-
na and analyzes their causes with the intent of contributing to its 

high-quality development in this country. 
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Introduction 

DUCATIONAL equity is an essential component of social justice. In 

its modern sense, it means that education should benefit all children 

of all ages regardless of their physical, mental, social, emotional, or 

other conditions (Wang, 2015). It is also the central principle underpinning 

the right of children with disabilities to education. In the context of the mod-

ernization of education governance, actively advancing inclusive education 

is of vital significance for ensuring the equality of educational opportunities 

for the population of 85 million persons with disabilities (State Council of 

China, 2021). The notion of inclusive education was first officially put for-

ward in the Salamanca Statement adopted by the 1994 World Conference on 

Special Needs Education. It is an educational approach aimed at eliminating 

segregation in education by creating supportive and inclusive learning envi-

ronments for all students with differential backgrounds, abilities, and needs. 

It encourages respect for individual differences, resource sharing, and the 

creation of a cooperative learning atmosphere. For children with special edu-

cational needs, inclusive education has the potential to boost their learning 

outcomes and social integration (Bai, 2022). 

In the past decade or so, the Chinese government has paid increased 

attention to special education. In the “2017 Regulations on Education for 

Persons with Disabilities,” the State Council of China (2017) proposed to 

prioritize the use of the regular schooling method in special education provi-

sion, clarifying the direction for special education development in China. In 

2022, the Ministry of Education and six other departments jointly formulated 

“The Action Plan for the Development and Improvement of Special Educa-

tion in the 14th Five-Year Plan Period,” which emphasizes the adherence to 

the principles of “inclusion, respect for individual differences, and common 

growth of children with disabilities and their normal peers.” These principles 

are based on the student-centered education philosophy, conforming to the 

genuine educational needs of children with abilities and serving to set the 

orientation of inclusive education development (State Council of China, 

2022). Nevertheless, there are still inadequacies in Chinese inclusive educa-

tion. According to Deng and Zhao’s (2019) study, about 70% of compulsory 

school-age children with disabilities in China were enrolled in schools, 

among whom only 52.2% received inclusive education. There are issues with 

inclusive education in terms of conceptions, teaching materials, and instruc-

tional methods. This article expounds on the complications of the implemen-

tation of inclusive education in China and pinpoints their causes in order to 

contribute to its high-quality development in this country. 

E 
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Complications to the Implementation of Inclusive Ed-

ucation 

Since the 1980s, the practice of “inclusive classes within regular schools” 

has been the chief form of inclusive education in China (Lan, 2022). Accord-

ing to the Ministry of Education (2022), there were a total of 919,800 special 

education students in China in 2021, of which 464,100 were enrolled in in-

clusive classes in regular schools, accounting for 50.45% of the total enroll-

ment of this group. Despite the considerable size of inclusive education, 

there are issues with it, such as discrepancies between its theory and practice, 

conflicts between equity and efficiency, and difficulties balancing common 

and individual needs (Dong et al., 2017). Complications to the implementa-

tion of inclusive education are hindering its popularization as well as sup-

pressing its quality enhancement. 

Social Misperceptions of Inclusive Education 

Pervasive positive attitudes towards inclusive education are conducive to its 

popularization, while negative views of inclusive education may hinder its 

implementation, leading to discrimination against and isolation of children 

with special educational needs (Yao, 2023). At present, there remain misper-

ceptions of inclusive education among regular schools, parents of special 

education students, and the general public (Zhou, 2023), negatively affecting 

its popularization and implementation as well as the psychological well-

being and social integration of this special group. 

First, many regular schools tend to view inclusive education as mere-

ly a category of special education without reaching the realization of the 

principles of equality, inclusion, and individual rights underlying it. With a 

superficial understanding of inclusive education, the school cannot grasp its 

genuine spirit, thus being unable to develop a truly inclusive atmosphere on 

campus (Zhang, 2021). Furthermore, regular schools worry that the imple-

mentation of inclusive education may increase their teaching burdens and 

management complexities. As a result, some schools are reluctant to intro-

duce inclusive education to their campuses. In those that do implement in-

clusive education, the provision of equipment and resources in this regard is 

limited, and teachers’ interest and engagement in it remain low (Luo, 2023). 

Second, there is a lack of thorough understanding of the purpose and 

value of inclusive education among most parents of children with disabilities. 

Many of them tend to see the “problems” with their kids as purely medical 

but fail to realize that social environments also relate to their physical or 

mental rehabilitation; the role of inclusive education in creating an equal, 

inclusive education setting has been disregarded (Ruan, 2023). As per 
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Zhang’s (2021) questionnaire survey on the “perceptions of inclusive educa-

tion among parents of preschool children with special educational needs," 

only 6.31% of parents polled realized that for children with disabilities, ad-

aptation to collective environments is more important than intellectual de-

velopment (Zhang, 2021). Moreover, some parents adhere to the belief that 

the special education school is the only right choice for their kids with disa-

bilities, an outmoded notion that regards segregation in education as a proper 

arrangement for children with handicaps (Ruan, 2023). Some others are 

deeply distrustful of inclusive education, worrying that their kids cannot get 

adequate attention and support from teachers and are susceptible to discrimi-

nation and exclusion in an inclusive class, which may impose adverse effects 

on their psychological health and social adaptation (Wang, 2021). Parental 

worries and mistrusts like these lead to their unwillingness to enroll their 

children in inclusive classes. 

Third, the stigmatization of children with disabilities is not rare in so-

ciety (Tu, 2021). “Special needs” have become a unique label that distin-

guishes them from the rest of the class in inclusive education and are often 

seen as disruptions to normal classroom teaching. For example, their physi-

cal handicaps may appear to be distractions to their normal classmates; emo-

tional and behavioral problems with some of them are likely to jeopardize 

classroom order; and their learning difficulties may slow down the teaching 

pace. The notion that special education students are “incomplete” elicits 

prejudice and discrimination against them among ordinary people (Ruan, 

2023). 

Many people hold the view that children with disabilities are only en-

titled to special education in isolation, and inclusive education is unfavorable 

to normal students as the participation of special education children is guar-

anteed to hinder teaching progress and be detrimental to the academic 

achievement of their classmates (Jing, 2013). Such a view is opposed to the 

nature of inclusive education, which is about creating an inclusive learning 

environment that allows all children equal access to high-quality education 

resources. Often, the strongest resistance to inclusive education comes from 

the parents of normal students in the inclusive class. In a news report on the 

compulsory education of rural autistic children published by The Paper in 

2023, Lin from Hunan Province, the father of a child with autism, was strug-

gling to find his son a proper school that provides inclusive education. His 

son was diagnosed with autism at the age of three and admitted to an ordi-

nary township primary school following years of special training. However, 

most parents of other students exhibited strong opposition to the kid’s join-

ing the class due to their misconception of autism. They called and e-mailed 

the principal to demand that Lin’s son leave. To Lin, it was a huge irony that 

the interference in his son’s education was from the parents of his classmates 

(Wen & Dai, 2023). 
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Conflicts between the Special Needs of Children with 

Disabilities and the Overall Outcomes of Inclusive Edu-

cation 

In the implementation process of inclusive education, how to balance its 

overall outcomes with the special needs of children with disabilities is a pro-

nounced challenge. Because of their special physical or mental conditions, 

children with disabilities need more attention and support in an inclusive 

class. Their special needs include specialized teaching materials and methods 

as well as additional tutoring time, among other matters. How to satisfy these 

special needs without sacrificing the academic attainments of normal stu-

dents in an inclusive class is an issue pending further exploration (Zhu, 

2023). At the same time, normal students also face the challenge of adapting 

to inclusive education. They need to spend a considerable amount of time 

adjusting to the classroom environment, where they must get along with dis-

abled children and develop understanding and acceptance of their special 

needs. These challenges may bring them severe academic and psychological 

burdens (Pan, 2023). 

In Yao’s (2023) investigation of school support for primary educa-

tion students who participated in the “inclusive classes within regular 

schools” program, teacher X stated that special education students needed a 

variety of additional teacher support, which was not always well met given 

the limited time and energy of the teacher, and that they may lag behind their 

classmates if they could not get extra backing timely. Teach Y said that he 

must conduct classroom instruction based on the prepared teaching plan to 

fulfill the delivery of course content and that it was impossible to slow down 

the teaching progress for the sake of the special circumstances of a certain 

student. According to him, the situation at the primary level was manageable, 

whereas at the secondary level, the whole class was working hard preparing 

for the high-stakes examinations, and thus, even less attention could be 

spared to students with special needs. 

Unreasonable Curriculum Content for Inclusive In-

struction 

A legitimate, inclusive education curriculum is crucial for meeting the needs 

of special education students as well as supporting their all-round develop-

ment. Nevertheless, there is a dearth of consideration for the special needs of 

disabled children in the current inclusive education curriculum, which typi-

cally adopts the uniform teaching materials developed for ordinary students 

(Wang, 2021). Moreover, current teaching in the inclusive class is still fo-
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cused on the delivery of content knowledge, disregarding the cultivation of 

practical competences in special education students. This is actually a devia-

tion from one of the chief objectives of inclusive education: to prioritize fos-

tering fundamental competences such as self-care ability, self-regulation, and 

social skills in special education students while also helping them develop 

basic knowledge foundations (Cao, 2022). In her 2022 research into the im-

plementation of inclusive education in Shanghai, Feixian Chen (2022) dis-

covered that there was a paucity of appropriate teaching materials for the 

teaching of life-based Chinese, mathematics, and practical courses in special 

classes within regular schools. Nearly half of the teaching protocols incorpo-

rated teaching materials that did not suit the ages of special education stu-

dents; the rest adopted general education teaching materials for ordinary stu-

dents. 

Insufficient Inclusive Education Expertise and Skills of 

Teachers 

The expertise and skills of inclusive education teachers are instrumental in 

the successful implementation of inclusive education. Qualified teaching 

staff in this education stream should hold an in-depth understanding of the 

principle of inclusive education and be able to leverage effective pedagogical 

approaches. While providing targeted support for students with special edu-

cational needs, they can also fuel the engagement of normal students and the 

constructive interaction between the two student groups (Hu, 2023). None-

theless, the majority of teachers involved in inclusive education lack a deep 

understanding of its purpose and significance and has difficulty accommo-

dating to this advanced educational paradigm (Liu, 2021). Furthermore, the 

lack of special education experience and skills among regular school teach-

ers also militates against the outcomes of inclusive education. The physical 

and mental handicaps of special education students necessitate special in-

structional strategies, which require the use of relevant professional tech-

niques by their teachers, including verbal communication, psychological 

counseling, rehabilitation skills, and more (Liu, 2021). Baihui Chen (2022) 

investigated the practice of “inclusive classes within regular schools” in W 

School in D County in 2022 and found that 82.18% of the teachers who had 

taught or were teaching in inclusive classes had never received any special 

education training, pre-service and in-service. All 11 teachers from the pri-

mary department of W School reported they had never had special education 

training experiences before or after special education students joined their 

classes. 

Causes of Issues with Inclusive Education in China 
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The Low-Level Popularization of the Notion of Inclu-

sive Education 

Inclusive education is not only an alternative to educational arrangements for 

children with disabilities but, more importantly, signals a significant change 

in educational ideology and culture. It is aimed at building egalitarian and 

supportive educational environments for all children. Successful implemen-

tation of inclusive education is a crucial step in changing discriminatory atti-

tudes, creating welcoming communities, and developing an inclusive society. 

Despite the growing knowledge about inclusive education in China, the pub-

licity for it is still inadequate, leading to its lower-than-expected develop-

ment pace in this country (Zhang, 2021). First, governmental involvement in 

the promotion of inclusive education remains at a minor level. With a pauci-

ty of governmental investment in propagating the notion of inclusive educa-

tion, the public can hardly develop a proper understanding of it (Li, 2015). 

Second, schools and educators have made few efforts to enhance the com-

prehension of inclusive education on the part of ordinary students and their 

parents (Lan, 2022). Third, media outlets in China have not paid much atten-

tion to this relatively new education paradigm, let alone publishing in-depth 

reports on it. Discussions on this topic are rare on social media, resulting in a 

lack of knowledge about the significance of inclusive education among the 

general public (Fan, 2021). 

A Lack of Consideration of the Peculiarities of Inclu-

sive Education 

While inclusive education is intended to demolish the boundaries between 

special and regular education to enable students with special needs to share 

equal schooling settings with their normal peers, it does not mean that inclu-

sive education is equivalent to regular education. In the current implementa-

tion of inclusive education, its peculiarities are not fully accommodated due 

to the following reasons: 

The Absence of Resource Teachers 

Resource teachers are specialist educators specializing in helping children 

with learning difficulties develop their cognitive capacities and life skills. 

Responsible for the planning, operation, and management of resource class-

rooms, they are central to the functioning of special education resources 

(Chen, 2005). “The Guidelines for the Construction of Special Education 

Resource Classrooms in Regular Schools,” issued by the Ministry of Educa-

tion in China (2016), proposed to normalize the construction and manage-
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ment of resource classrooms based on the requirements of the national edu-

cation strategy and special education upgrading plan. The Guidelines under-

lined the important role of resource classrooms in advancing inclusive edu-

cation by providing special education, rehabilitation training, and counseling 

to students with disabilities at regular schools. 

The effects of the resource classroom are contingent on its quality of 

equipment as well as its proper and full exploitation under the direction of 

specialist teachers (Liu, 2013). Nevertheless, the absence of a resource 

teacher is common in most regular schools. Typically, the school appoints an 

ordinary teacher to take charge of the resource classroom, who may have to 

concurrently handle the day-to-day teaching or administrative affairs of the 

school. As a result, the teacher’s time and energy spent in the resource class-

room are limited. Worse still, due to their lack of professional expertise in 

special education, the psychology of children with special needs, and other 

relevant areas, the ordinary teacher is incapable of making the best use of the 

resource classroom (Yao, 2023). Thus, without the professional support of 

resource teachers, inclusive education can hardly be realized in its genuine 

sense. 

A Paucity of Specialized Teaching Materials 

At present, most schools that implement inclusive education stick to the uni-

form teaching materials for ordinary basic education students. These teach-

ing materials give no consideration to the characteristics of special education 

students, thus making them unable to meet their academic needs. Without 

specialized teaching materials, teachers lack a framework of reference for 

conducting inclusive education, resulting in compromised teaching outcomes 

(Chen, 2022). As a result, the distinction between inclusive and regular edu-

cation is blurred. According to Wu’s (2014) study, the irrelevance of course 

designs to the needs of special education students is one of the leading rea-

sons for the less-than-ideal effects of inclusive education. He claimed that 

many regular schools ignore the special learning needs of this group and 

have not adjusted the course content and difficulty from the standpoints of 

their special learning objectives, assessment methods, and learning interests. 

Liao (2017) noted in his study that special classes deployed in regular 

schools have used textbooks for regular compulsory education students over 

the years, resulting in the disconnection between the teaching content of spe-

cial classes and the national special education curriculum as well as the poor 

achievements of inclusive education. 

Limitations of Big-Size, Class-Based Instruction 
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Under the big-size-class-based instructional paradigm, the teacher tends to 

address the whole class with the prescribed teaching materials and pace, hav-

ing difficulty accommodating the special needs of students with disabilities 

(Du, 2022). There are big differences in physical and mental features and 

learning capacities between special education students and their normal 

peers, which necessitate the teacher paying additional attention to the former. 

Yet, in a large class, the first consideration of the teacher is to keep the learn-

ing progress of the majority of students on schedule. It is impossible for the 

teacher to pay proper regard to the learning rate and cognitive capability of 

each individual student with special needs; thus, it is difficult for the latter to 

keep pace with their classmates and truly integrate into the class (Guan, 

2022). In addition, conventional class-based instruction is typically teacher-

centered, placing a biased emphasis on content knowledge imparting and 

test-skill training (Chu, 2021). Nevertheless, students with disabilities in in-

clusive education need a child-centered teaching pattern that focuses more 

on teacher-student interaction, hands-on experiences, and tailored tutoring. 

The difficulty in adapting the class-based instruction pattern to the require-

ments of inclusive education is a major impediment to the successful imple-

mentation of the latter (Zhu, 2023). 

Unreasonable Evaluation Systems 

Currently, Chinese primary and secondary schools stick to the traditional 

common criterion-based evaluation system, an assessment framework based 

on the needs of the majority of students without adequate consideration of 

those at the “two ends” of the normal distribution, namely gifted students 

and students with learning difficulties. Evaluation systems as such give little 

regard to the individual differences among students (Tang, 2016) but are 

adopted by many schools implementing inclusive education, where the per-

formance of students with disabilities is measured mainly by their examina-

tion results rather than their development in multiple aspects, including so-

cial and emotional abilities (Zeng, 2024). Such measurement can only elicit 

frustration in most special education students, who are at a disadvantage 

compared with ordinary students in terms of academic achievements (Yin, 

2023). Also, the test-results-focused evaluation system is ineffective in as-

sessing the instructional outcomes of inclusive education, thus unfavorable 

to its long-term development (Huang & Du, 2022). 

Insufficient Assistance from Educational Technology 

for Inclusive Education 

In the era of information technology, educational technology plays an im-

portant role in serving the diverse needs of students and increasing educa-
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tional outcomes. 2022’s “The Action Plan for the Development and Im-

provement of Special Education in the 14th Five-Year Plan Period” advo-

cates leveraging digital technologies, such as the Internet, cloud computing, 

big data, virtual reality, and artificial intelligence, to support the construction 

of smart campuses and classrooms for special education, where possible; 

promoting the exchange and sharing of data related to special education; and 

developing digital teaching resources for special education courses and ex-

panding the coverage of high-quality special education resources (Ministry 

of Education, 2022). 

Providing personalized instruction to various special education stu-

dents is a primary aim of inclusive education; its achievement can be facili-

tated by the application of educational technology. Technological devices 

such as smart teaching platforms and virtual-reality classrooms have the po-

tential to give special education students more choices of education re-

sources and richer learning experiences (Ge & Hu, 2019). Nevertheless, be-

cause of financial and technical constraints, many regular schools cannot af-

ford to adopt these advanced digital devices in their inclusive education. Ac-

cording to Dong’s (2022) investigation of the classroom engagement of hear-

ing-impaired students enrolled in inclusive classes at primary schools in He-

fei Province, the FM wireless frequency modulation system and instant voice 

translation application for students with hearing impairments were not avail-

able at most ordinary schools. Student A said that he had difficulty engaging 

in the in-class discussion because he could not hear well in a noisy environ-

ment and that even in the pair discussion, his deskmate had to yell for him to 

hear clearly (Dong, 2022). 

In the meantime, it is hard for inclusive schools to seek out inclusive 

education-targeted, high-quality applications to modernize their administra-

tion and service (Yang, 2021). In their survey of nearly 300 students from 

Xiangcheng District of Suzhou City enrolled under the “inclusive classes 

within regular schools” program, Hu et al. (2023) spotted a host of issues 

with the administration of inclusive education, such as complicated applica-

tion procedures for the inclusive class, the lack of coordination and sharing 

between resource centers, the absence of supervision over the education 

quality of resource centers, the shortage of a window for parents into special 

education services, and more. Therefore, the construction of internet-based 

cloud service platforms for inclusive education is a critical step in improving 

its service system. 

Issues with Inclusive Education Staff Training  

Inclusive education poses higher requirements for the professional compe-

tence of teachers. In 2022, the Ministry of Education of China’s Teacher Ed-

ucation Department and the United Nations International Children’s Emer-
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gency Fund jointly released “The Action Plan for Enhancing the Professional 

Competence of Chinese Teachers in Inclusive Education,” which asserts that 

the strengthening of inclusive education capacities of frontline teachers is 

crucial for achieving high-quality inclusive education in China (China Youth 

Daily, 2022). Nevertheless, there are inadequacies in teacher training on in-

clusive education, both pre-service and in-service. 

Pre-service training on inclusive education is meant to help teachers 

develop structured expertise and skills in this regard in order for them to bet-

ter serve the needs of special education students in their future careers 

(Wang, 2023). Yet, the current teacher education on inclusive education in 

China provided by teachers’ colleges and other teacher education institutions 

is incomplete, inducing various negative consequences. Many teacher candi-

dates failed to develop a thorough understanding of the core idea and value 

of inclusive education, which led to their inability to implement it in its real 

sense in their future teaching practice. Also, the implementation of inclusive 

education entails the expertise and techniques of special education, which 

are somehow not seriously covered in their pre-service programs. This 

makes them feel incompetent in confronting children with special education-

al needs (Zhang et al., 2024). Furthermore, current teacher pre-service edu-

cation does not mandate a placement related to inclusive education, which 

substantially reduces the chances for them to learn specific instructional 

methods and techniques in authentic inclusive education settings (Wang, 

2022). 

Issues with teacher in-service training on inclusive education are also 

pronounced. The training content is not comprehensive, with a biased em-

phasis on theoretical knowledge, such as special education psychology and 

evaluation, over practical manipulation skills. That weakens teachers’ abili-

ties to apply special education theories to their actual interactions with spe-

cial education students (Guo, 2022). Furthermore, current in-service training 

on inclusive education is insufficiently engaging, mainly taking the form of 

courses and lectures, where there is a dearth of practical demonstrations and 

interactions (Jing et al., 2024). Additionally, there is a lack of professional 

training staff and other training resources, mainly due to the inadequate in-

vestment of local governments and schools in inclusive education-specific 

teacher training, and as a result, quality training in this area cannot be guar-

anteed (Chen, 2023). 

Conclusion 

Despite the advances China has made in enhancing educational equity and 

ensuring the rights of children with disabilities to education through inclu-

sive education, there are multiple challenges it faces. These challenges are 

impeding the popularization and quality improvement of inclusive education. 
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Looking to the future, the development of inclusive education is a long-term, 

arduous endeavor that requires the engagement of society as a whole. It is 

not only an effective measure for guaranteeing children with disadvantages 

and disabilities equal education opportunities but also of vital significance 

for building a more civilized world that encourages integration and rejects 

discrimination. 
 

 

 

 

 

 

 

References

Bai, X. (2022). The exploration of Inclusive 

Education by Institutions Serving the 

Mentally Disabled (master’s thesis). 

Northwestern University. Available at: 

https://link.cnki.net/doi/10.27405/d.cnki.g

xbdu.2022.000800  

Cao, W. (2022). Music Teaching for Ordinary 

Students and Visually Impaired Students 

from the Perspective of Inclusive Educa-

tion (master’s thesis). Wuhan Conservato-

ry of Music. Available at: 

https://link.cnki.net/doi/10.27385/d.cnki.g

wyyc.2022.000086  

Chen, B. (2022). The Implementation of the 

“Inclusive Classes within Regular Schools” 

Policy in Rural Compulsory Education 

Schools (master’s thesis). East China 

Normal University. Available at: 

https://link.cnki.net/doi/10.27149/d.cnki.g

hdsu.2022.001228  

Chen, F. (2022). Curriculum Design and Imple-

mentation in Special Education Classes in 

Regular Schools in Shanghai: The Status 

Quo and Challenges (master’s thesis). 

East China Normal University. Available 

at:  

https://link.cnki.net/doi/10.27149/d.cnki.g

hdsu.2022.004506  

Chen, K. (2023). The Impact of Work Resources 

on the Competence of Special Education 

Teachers: The Mediating Role of Job 

Crafting and Work Engagement, (master’s 

thesis). East China Normal University. 

Available at: 

https://link.cnki.net/doi/10.27149/d.cnki.g

hdsu.2023.000993  

Chen, L. (2005). The construction of resource 

classrooms in special education schools. 

China Special Education, 2005(8):3-6. 

Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=Y_ITemen1J6j3LJ3za8YYT_WamE4

DEtxXvXfUecJYxXBAQ-

SzDlXg3yHwX8YjvJmPzjMdkL9OYzxZ

wbjEhE2mRHH_sm-

F5UaTIstnUhDMn5NXUfw114mIOL73e

aTeY4_&uniplatform=NZKPT&language

=CHS  

China Youth Daily. (2022, August 25). China’s 

“Program for Enhancing Teacher Profes-

sional Competence in Inclusive Education” 

supported by regular schools. Available at: 

https://new.qq.com/rain/a/20220825A04Z

M400  

Chu, H. (2021). Competence-focused English 

Writing Teaching in Secondary Schools 

(doctoral dissertation). Central China 

Normal University. Available at: 

https://link.cnki.net/doi/10.27159/d.cnki.g

hzsu.2021.000047  

Deng, M. (2016). Guidelines for the Practice of 

Inclusive Education. Beijing: Peking Uni-

versity Press. 

Deng, M. & Zhao, H. (2019). The current state 

and development trend in inclusive educa-

tion in China. Disability Research, 

2019(1):12-18. 

Dong, Q., Fang, J., & Guo, H. (2017). A new 

perspective of inclusive education for 

2030. Journal of the Chinese Society of 

Education, 2017(10):31-35. Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=Y_ITemen1J5Clro__1CrJJzWHvwb6

_M5Bp3AuL-

SMOFitqFGuVDKtuAMD4bmhP3ICwN

vcD0pCl8QddCusHecHxwTGkuBOSsdG

o5Qq_qPRUqe--

838Bda1x03mSZWqo9F58Xaw33i5o=&

https://link.cnki.net/doi/10.27405/d.cnki.gxbdu.2022.000800
https://link.cnki.net/doi/10.27405/d.cnki.gxbdu.2022.000800
https://link.cnki.net/doi/10.27385/d.cnki.gwyyc.2022.000086
https://link.cnki.net/doi/10.27385/d.cnki.gwyyc.2022.000086
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2022.001228
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2022.001228
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2022.004506
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2022.004506
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2023.000993
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2023.000993
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J6j3LJ3za8YYT_WamE4DEtxXvXfUecJYxXBAQ-SzDlXg3yHwX8YjvJmPzjMdkL9OYzxZwbjEhE2mRHH_sm-F5UaTIstnUhDMn5NXUfw114mIOL73eaTeY4_&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J6j3LJ3za8YYT_WamE4DEtxXvXfUecJYxXBAQ-SzDlXg3yHwX8YjvJmPzjMdkL9OYzxZwbjEhE2mRHH_sm-F5UaTIstnUhDMn5NXUfw114mIOL73eaTeY4_&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J6j3LJ3za8YYT_WamE4DEtxXvXfUecJYxXBAQ-SzDlXg3yHwX8YjvJmPzjMdkL9OYzxZwbjEhE2mRHH_sm-F5UaTIstnUhDMn5NXUfw114mIOL73eaTeY4_&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J6j3LJ3za8YYT_WamE4DEtxXvXfUecJYxXBAQ-SzDlXg3yHwX8YjvJmPzjMdkL9OYzxZwbjEhE2mRHH_sm-F5UaTIstnUhDMn5NXUfw114mIOL73eaTeY4_&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J6j3LJ3za8YYT_WamE4DEtxXvXfUecJYxXBAQ-SzDlXg3yHwX8YjvJmPzjMdkL9OYzxZwbjEhE2mRHH_sm-F5UaTIstnUhDMn5NXUfw114mIOL73eaTeY4_&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J6j3LJ3za8YYT_WamE4DEtxXvXfUecJYxXBAQ-SzDlXg3yHwX8YjvJmPzjMdkL9OYzxZwbjEhE2mRHH_sm-F5UaTIstnUhDMn5NXUfw114mIOL73eaTeY4_&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J6j3LJ3za8YYT_WamE4DEtxXvXfUecJYxXBAQ-SzDlXg3yHwX8YjvJmPzjMdkL9OYzxZwbjEhE2mRHH_sm-F5UaTIstnUhDMn5NXUfw114mIOL73eaTeY4_&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J6j3LJ3za8YYT_WamE4DEtxXvXfUecJYxXBAQ-SzDlXg3yHwX8YjvJmPzjMdkL9OYzxZwbjEhE2mRHH_sm-F5UaTIstnUhDMn5NXUfw114mIOL73eaTeY4_&uniplatform=NZKPT&language=CHS
https://new.qq.com/rain/a/20220825A04ZM400
https://new.qq.com/rain/a/20220825A04ZM400
https://link.cnki.net/doi/10.27159/d.cnki.ghzsu.2021.000047
https://link.cnki.net/doi/10.27159/d.cnki.ghzsu.2021.000047
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5Clro__1CrJJzWHvwb6_M5Bp3AuL-SMOFitqFGuVDKtuAMD4bmhP3ICwNvcD0pCl8QddCusHecHxwTGkuBOSsdGo5Qq_qPRUqe--838Bda1x03mSZWqo9F58Xaw33i5o=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5Clro__1CrJJzWHvwb6_M5Bp3AuL-SMOFitqFGuVDKtuAMD4bmhP3ICwNvcD0pCl8QddCusHecHxwTGkuBOSsdGo5Qq_qPRUqe--838Bda1x03mSZWqo9F58Xaw33i5o=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5Clro__1CrJJzWHvwb6_M5Bp3AuL-SMOFitqFGuVDKtuAMD4bmhP3ICwNvcD0pCl8QddCusHecHxwTGkuBOSsdGo5Qq_qPRUqe--838Bda1x03mSZWqo9F58Xaw33i5o=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5Clro__1CrJJzWHvwb6_M5Bp3AuL-SMOFitqFGuVDKtuAMD4bmhP3ICwNvcD0pCl8QddCusHecHxwTGkuBOSsdGo5Qq_qPRUqe--838Bda1x03mSZWqo9F58Xaw33i5o=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5Clro__1CrJJzWHvwb6_M5Bp3AuL-SMOFitqFGuVDKtuAMD4bmhP3ICwNvcD0pCl8QddCusHecHxwTGkuBOSsdGo5Qq_qPRUqe--838Bda1x03mSZWqo9F58Xaw33i5o=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5Clro__1CrJJzWHvwb6_M5Bp3AuL-SMOFitqFGuVDKtuAMD4bmhP3ICwNvcD0pCl8QddCusHecHxwTGkuBOSsdGo5Qq_qPRUqe--838Bda1x03mSZWqo9F58Xaw33i5o=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5Clro__1CrJJzWHvwb6_M5Bp3AuL-SMOFitqFGuVDKtuAMD4bmhP3ICwNvcD0pCl8QddCusHecHxwTGkuBOSsdGo5Qq_qPRUqe--838Bda1x03mSZWqo9F58Xaw33i5o=&uniplatform=NZKPT&language=CHS


Zhou. (China). Inclusive Education in China. 

SIEF, Vol.22, No.1, 2024 3541 

uniplatform=NZKPT&language=CHS  

Dong, S. (2022). An Investigation of Classroom 

Engagement of Hearing-Impaired Stu-

dents Enrolled in Inclusive Classes within 

Regular Primary Schools (master’s thesis). 

Liaoning Normal University. Available at: 

https://link.cnki.net/doi/10.27212/d.cnki.g

lnsu.2022.000415  

Du, Y. (2022). The application of information 

technology in secondary mathematics 

teaching in small-size classes. China New 

Communications, 24(6):3. Available at: 

https://qikan.cqvip.com/Qikan/Article/Det

ail?id=7107480883  

Fan, L. (2021). Leave No One Behind: Policies 

on the Equalization of Public Services for 

Children with Disabilities at the Compul-

sory Education Level (doctoral disserta-

tion). Northeastern Normal University. 

Available at: 

https://link.cnki.net/doi/10.27011/d.cnki.g

dbsu.2021.001648  

Ge, X. & Hu, Z. (2019). Modern Educational 

Technology in Special Education. Nan-

jing: Nanjing University Press. Available 

at: 

https://thinker.cnki.net/bookstore/book/bo

okdetail?bookcode=9787305215551000&

type=book  

Guan, Y. (2022). Professional Competence of 

Primary Teachers in “Inclusive Classes 

within Regular Schools” (master’s thesis). 

East China Normal University. Available 

at: 

https://link.cnki.net/doi/10.27149/d.cnki.g

hdsu.2022.001590  

Guo, Y. (2022). A Qualitative Analysis of the 

Professional Development of Teachers 

with the General Education Background 

Working in Special Education Schools in 

Shanghai (master’s thesis). East China 

Normal University. Available at: 

https://link.cnki.net/doi/10.27149/d.cnki.g

hdsu.2022.002495  

Hu, H., Lu, W., & Wang, Y. (2023). The con-

struction of cloud service platforms for 

inclusive education. China Modern Edu-

cational Equipment, 2023(18):4-6. DOI: 

https://doi.org/10.13492/j.cnki.cmee.2023

.18.019  

Hu, J. (2023). A Case study of Professional De-

velopment of Specialist Teachers in Spe-

cial Education Schools (master’s thesis). 

Yangzhou University. Available at: 

https://link.cnki.net/doi/10.27441/d.cnki.g

yzdu.2023.000145  

Huang, Y. & Du, X. (2022). Implications of the 

five development theories for the high-

quality development of inclusive educa-

tion. Journal of Suihua University, 

2022(1):4-8. Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=Y_ITemen1J7zezarEY1hPaccmktZKe

sl8YVp6E20hu_WEGTo38kjFb6aaBNEq

0fHELrUtiK349KI0GihCWH3agScflUOz

J81H-

Tgq9mRD1lY5q_pgYW94SacjhORvXUn

PhNbh8LmJyc=&uniplatform=NZKPT&l

anguage=CHS  

Jing, C., Liu, X., Yu, Y., & Jin, J. (2024). Edu-

cational technology literacy of special ed-

ucation teachers: Using Gansu Province 

as an example. Journal of Suihua Univer-

sity, 2024(1):118-123. Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=Y_ITemen1J7n7jH5yg-

CNReVsHwyJpph9kI8n882iLImk6Rq7U

GrKAoSkW5RMHR6f5972gLPlUyMuW

m1hbvbpsf6bQVaEjfWVo7gPJ5FVuDdz

dF1vNTUjjJH-

MptHOa&uniplatform=NZKPT&languag

e=CHS  

Jing, S. (2013). Inclusive Education with Chi-

nese Characteristics: Cultural Interpreta-

tion and Criticism of the Practice of “In-

clusive Classes within Regular Schools” 

(doctoral dissertation). Central China 

Normal University. Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=w1Je9LIFm5D4H_VB04krvLCSDe82

K6IdWucK9Awne1Y_KZaVzi2G0s9EW

k9z_aEHSVghDPlW_FHUWCr5XvMMc

KF4M8t1185yY1HqVOYL2Ug65B0Mr2

Xi_DTBGi94o7k1a_swHQ2BB0xib-

0UZXK8vQ==uniplatform=NZKPTlangu

age=CHS  

Lan, L. (2022). Attitudes of Primary Teachers 

towards Inclusive Education (master’s 

thesis). Guangxi Minzu University. 

Available at: 

https://link.cnki.net/doi/10.27035/d.cnki.g

gxmc.2022.000497  

Li, M. (2015). The Role of local governments in 

Balancing Compulsory Education Devel-

opment in Urban and Rural Areas (mas-

ter’s thesis). Hebei Normal University. 

Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=M7N75Hb03FXiyGO1A1OlssfNKikd

aUi0P1mES_W0i8ZfDCUfXl4oAI8Hqt0

Fc5VsrMD5fI6wGgML-A5TObl4-

o3dJOPyJ-

KXhiCdOOcZr3t5BOuHV9WRoqB_JaG

wZJwLBKfMMOJUCfRii7sBwoqpA==u

niplatform=NZKPTlanguage=CHS  

Liao, W. (2017). A case study of the develop-

https://link.cnki.net/doi/10.27212/d.cnki.glnsu.2022.000415
https://link.cnki.net/doi/10.27212/d.cnki.glnsu.2022.000415
https://qikan.cqvip.com/Qikan/Article/Detail?id=7107480883
https://qikan.cqvip.com/Qikan/Article/Detail?id=7107480883
https://link.cnki.net/doi/10.27011/d.cnki.gdbsu.2021.001648
https://link.cnki.net/doi/10.27011/d.cnki.gdbsu.2021.001648
https://thinker.cnki.net/bookstore/book/bookdetail?bookcode=9787305215551000&type=book
https://thinker.cnki.net/bookstore/book/bookdetail?bookcode=9787305215551000&type=book
https://thinker.cnki.net/bookstore/book/bookdetail?bookcode=9787305215551000&type=book
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2022.001590
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2022.001590
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2022.002495
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2022.002495
https://doi.org/10.13492/j.cnki.cmee.2023.18.019
https://doi.org/10.13492/j.cnki.cmee.2023.18.019
https://link.cnki.net/doi/10.27441/d.cnki.gyzdu.2023.000145
https://link.cnki.net/doi/10.27441/d.cnki.gyzdu.2023.000145
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7zezarEY1hPaccmktZKesl8YVp6E20hu_WEGTo38kjFb6aaBNEq0fHELrUtiK349KI0GihCWH3agScflUOzJ81H-Tgq9mRD1lY5q_pgYW94SacjhORvXUnPhNbh8LmJyc=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7zezarEY1hPaccmktZKesl8YVp6E20hu_WEGTo38kjFb6aaBNEq0fHELrUtiK349KI0GihCWH3agScflUOzJ81H-Tgq9mRD1lY5q_pgYW94SacjhORvXUnPhNbh8LmJyc=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7zezarEY1hPaccmktZKesl8YVp6E20hu_WEGTo38kjFb6aaBNEq0fHELrUtiK349KI0GihCWH3agScflUOzJ81H-Tgq9mRD1lY5q_pgYW94SacjhORvXUnPhNbh8LmJyc=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7zezarEY1hPaccmktZKesl8YVp6E20hu_WEGTo38kjFb6aaBNEq0fHELrUtiK349KI0GihCWH3agScflUOzJ81H-Tgq9mRD1lY5q_pgYW94SacjhORvXUnPhNbh8LmJyc=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7zezarEY1hPaccmktZKesl8YVp6E20hu_WEGTo38kjFb6aaBNEq0fHELrUtiK349KI0GihCWH3agScflUOzJ81H-Tgq9mRD1lY5q_pgYW94SacjhORvXUnPhNbh8LmJyc=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7zezarEY1hPaccmktZKesl8YVp6E20hu_WEGTo38kjFb6aaBNEq0fHELrUtiK349KI0GihCWH3agScflUOzJ81H-Tgq9mRD1lY5q_pgYW94SacjhORvXUnPhNbh8LmJyc=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7zezarEY1hPaccmktZKesl8YVp6E20hu_WEGTo38kjFb6aaBNEq0fHELrUtiK349KI0GihCWH3agScflUOzJ81H-Tgq9mRD1lY5q_pgYW94SacjhORvXUnPhNbh8LmJyc=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7zezarEY1hPaccmktZKesl8YVp6E20hu_WEGTo38kjFb6aaBNEq0fHELrUtiK349KI0GihCWH3agScflUOzJ81H-Tgq9mRD1lY5q_pgYW94SacjhORvXUnPhNbh8LmJyc=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7n7jH5yg-CNReVsHwyJpph9kI8n882iLImk6Rq7UGrKAoSkW5RMHR6f5972gLPlUyMuWm1hbvbpsf6bQVaEjfWVo7gPJ5FVuDdzdF1vNTUjjJH-MptHOa&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7n7jH5yg-CNReVsHwyJpph9kI8n882iLImk6Rq7UGrKAoSkW5RMHR6f5972gLPlUyMuWm1hbvbpsf6bQVaEjfWVo7gPJ5FVuDdzdF1vNTUjjJH-MptHOa&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7n7jH5yg-CNReVsHwyJpph9kI8n882iLImk6Rq7UGrKAoSkW5RMHR6f5972gLPlUyMuWm1hbvbpsf6bQVaEjfWVo7gPJ5FVuDdzdF1vNTUjjJH-MptHOa&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7n7jH5yg-CNReVsHwyJpph9kI8n882iLImk6Rq7UGrKAoSkW5RMHR6f5972gLPlUyMuWm1hbvbpsf6bQVaEjfWVo7gPJ5FVuDdzdF1vNTUjjJH-MptHOa&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7n7jH5yg-CNReVsHwyJpph9kI8n882iLImk6Rq7UGrKAoSkW5RMHR6f5972gLPlUyMuWm1hbvbpsf6bQVaEjfWVo7gPJ5FVuDdzdF1vNTUjjJH-MptHOa&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7n7jH5yg-CNReVsHwyJpph9kI8n882iLImk6Rq7UGrKAoSkW5RMHR6f5972gLPlUyMuWm1hbvbpsf6bQVaEjfWVo7gPJ5FVuDdzdF1vNTUjjJH-MptHOa&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7n7jH5yg-CNReVsHwyJpph9kI8n882iLImk6Rq7UGrKAoSkW5RMHR6f5972gLPlUyMuWm1hbvbpsf6bQVaEjfWVo7gPJ5FVuDdzdF1vNTUjjJH-MptHOa&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7n7jH5yg-CNReVsHwyJpph9kI8n882iLImk6Rq7UGrKAoSkW5RMHR6f5972gLPlUyMuWm1hbvbpsf6bQVaEjfWVo7gPJ5FVuDdzdF1vNTUjjJH-MptHOa&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=w1Je9LIFm5D4H_VB04krvLCSDe82K6IdWucK9Awne1Y_KZaVzi2G0s9EWk9z_aEHSVghDPlW_FHUWCr5XvMMcKF4M8t1185yY1HqVOYL2Ug65B0Mr2Xi_DTBGi94o7k1a_swHQ2BB0xib-0UZXK8vQ==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=w1Je9LIFm5D4H_VB04krvLCSDe82K6IdWucK9Awne1Y_KZaVzi2G0s9EWk9z_aEHSVghDPlW_FHUWCr5XvMMcKF4M8t1185yY1HqVOYL2Ug65B0Mr2Xi_DTBGi94o7k1a_swHQ2BB0xib-0UZXK8vQ==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=w1Je9LIFm5D4H_VB04krvLCSDe82K6IdWucK9Awne1Y_KZaVzi2G0s9EWk9z_aEHSVghDPlW_FHUWCr5XvMMcKF4M8t1185yY1HqVOYL2Ug65B0Mr2Xi_DTBGi94o7k1a_swHQ2BB0xib-0UZXK8vQ==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=w1Je9LIFm5D4H_VB04krvLCSDe82K6IdWucK9Awne1Y_KZaVzi2G0s9EWk9z_aEHSVghDPlW_FHUWCr5XvMMcKF4M8t1185yY1HqVOYL2Ug65B0Mr2Xi_DTBGi94o7k1a_swHQ2BB0xib-0UZXK8vQ==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=w1Je9LIFm5D4H_VB04krvLCSDe82K6IdWucK9Awne1Y_KZaVzi2G0s9EWk9z_aEHSVghDPlW_FHUWCr5XvMMcKF4M8t1185yY1HqVOYL2Ug65B0Mr2Xi_DTBGi94o7k1a_swHQ2BB0xib-0UZXK8vQ==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=w1Je9LIFm5D4H_VB04krvLCSDe82K6IdWucK9Awne1Y_KZaVzi2G0s9EWk9z_aEHSVghDPlW_FHUWCr5XvMMcKF4M8t1185yY1HqVOYL2Ug65B0Mr2Xi_DTBGi94o7k1a_swHQ2BB0xib-0UZXK8vQ==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=w1Je9LIFm5D4H_VB04krvLCSDe82K6IdWucK9Awne1Y_KZaVzi2G0s9EWk9z_aEHSVghDPlW_FHUWCr5XvMMcKF4M8t1185yY1HqVOYL2Ug65B0Mr2Xi_DTBGi94o7k1a_swHQ2BB0xib-0UZXK8vQ==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=w1Je9LIFm5D4H_VB04krvLCSDe82K6IdWucK9Awne1Y_KZaVzi2G0s9EWk9z_aEHSVghDPlW_FHUWCr5XvMMcKF4M8t1185yY1HqVOYL2Ug65B0Mr2Xi_DTBGi94o7k1a_swHQ2BB0xib-0UZXK8vQ==uniplatform=NZKPTlanguage=CHS
https://link.cnki.net/doi/10.27035/d.cnki.ggxmc.2022.000497
https://link.cnki.net/doi/10.27035/d.cnki.ggxmc.2022.000497
https://kns.cnki.net/kcms2/article/abstract?v=M7N75Hb03FXiyGO1A1OlssfNKikdaUi0P1mES_W0i8ZfDCUfXl4oAI8Hqt0Fc5VsrMD5fI6wGgML-A5TObl4-o3dJOPyJ-KXhiCdOOcZr3t5BOuHV9WRoqB_JaGwZJwLBKfMMOJUCfRii7sBwoqpA==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=M7N75Hb03FXiyGO1A1OlssfNKikdaUi0P1mES_W0i8ZfDCUfXl4oAI8Hqt0Fc5VsrMD5fI6wGgML-A5TObl4-o3dJOPyJ-KXhiCdOOcZr3t5BOuHV9WRoqB_JaGwZJwLBKfMMOJUCfRii7sBwoqpA==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=M7N75Hb03FXiyGO1A1OlssfNKikdaUi0P1mES_W0i8ZfDCUfXl4oAI8Hqt0Fc5VsrMD5fI6wGgML-A5TObl4-o3dJOPyJ-KXhiCdOOcZr3t5BOuHV9WRoqB_JaGwZJwLBKfMMOJUCfRii7sBwoqpA==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=M7N75Hb03FXiyGO1A1OlssfNKikdaUi0P1mES_W0i8ZfDCUfXl4oAI8Hqt0Fc5VsrMD5fI6wGgML-A5TObl4-o3dJOPyJ-KXhiCdOOcZr3t5BOuHV9WRoqB_JaGwZJwLBKfMMOJUCfRii7sBwoqpA==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=M7N75Hb03FXiyGO1A1OlssfNKikdaUi0P1mES_W0i8ZfDCUfXl4oAI8Hqt0Fc5VsrMD5fI6wGgML-A5TObl4-o3dJOPyJ-KXhiCdOOcZr3t5BOuHV9WRoqB_JaGwZJwLBKfMMOJUCfRii7sBwoqpA==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=M7N75Hb03FXiyGO1A1OlssfNKikdaUi0P1mES_W0i8ZfDCUfXl4oAI8Hqt0Fc5VsrMD5fI6wGgML-A5TObl4-o3dJOPyJ-KXhiCdOOcZr3t5BOuHV9WRoqB_JaGwZJwLBKfMMOJUCfRii7sBwoqpA==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=M7N75Hb03FXiyGO1A1OlssfNKikdaUi0P1mES_W0i8ZfDCUfXl4oAI8Hqt0Fc5VsrMD5fI6wGgML-A5TObl4-o3dJOPyJ-KXhiCdOOcZr3t5BOuHV9WRoqB_JaGwZJwLBKfMMOJUCfRii7sBwoqpA==uniplatform=NZKPTlanguage=CHS
https://kns.cnki.net/kcms2/article/abstract?v=M7N75Hb03FXiyGO1A1OlssfNKikdaUi0P1mES_W0i8ZfDCUfXl4oAI8Hqt0Fc5VsrMD5fI6wGgML-A5TObl4-o3dJOPyJ-KXhiCdOOcZr3t5BOuHV9WRoqB_JaGwZJwLBKfMMOJUCfRii7sBwoqpA==uniplatform=NZKPTlanguage=CHS


Zhou. (China). Inclusive Education in China. 

SIEF, Vol.22, No.1, 2024 3542 

ment status and challenges of special edu-

cation classes. Forum on Contemporary 

Education, 2017(2):56-65. DOI: 

https://doi.org/10.13694/j.cnki.ddjylt.201

7.02.009  

Liu, H. (2013). The Mentoring Role of the Re-

source Teacher in Inclusive Education 

(doctoral dissertation). Central China 

Normal University.  

Liu, Y. (2021). The Building of Special Educa-

tion Teaching Force in the Context of In-

clusive Education: The Status Quo, Diffi-

culties, and Countermeasures (master’s 

thesis). Jiangxi University of Finance and 

Economics. Available at: 

https://link.cnki.net/doi/10.27175/d.cnki.g

jxcu.2021.001549  

Luo, Y. (2023). A Narrative Study of the Profes-

sional Development of Special Education 

Class Teachers in Regular Schools with a 

General Education Background (master’s 

thesis). East China Normal University. 

Available at: 

https://link.cnki.net/doi/10.27149/d.cnki.g

hdsu.2023.003959  

Ministry of Education of China. (2016). The 

Guidelines for the Construction of Special 

Education Resource Classrooms in Regu-

lar Schools. Available at: 

http://www.moe.gov.cn/srcsite/A06/s3331

/201602/t20160216_229610.html  

Ministry of Education of China. (2022). Basic 

Information about Special Education. 

Available at: 

http://www.moe.gov.cn/jybsjzl/moe560/2

021/quanguo/202301/t202301031037868.

com  

Pan, Y. (2023). An Intervention Study of How to 

Improve Social Skills of Rural Mentally 

Retarded Children Enrolled in Inclusive 

Classes (master’s thesis). Northwest 

Minzu University. Available at: 

https://link.cnki.net/doi/10.27408/d.cnki.g

xmzc.2023.000019  

Ruan, Y. (2023). The practice of “inclusive clas-

ses within regular schools” for children 

with special educational needs: Predica-

ments and coping strategies. Primary 

School Teaching Research, 2023(2):94-96. 

Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=S5uBaE2M3OcMcmuaxAd2flDimkZs

O67yzCyGBejPs5Yab-Aq9-CLdkOpYH-

c0LO_14YORi2WNK6KP1tWXB3mW6i

-KZUaejh-

P0prMEG8RFrJhoN2G37ODcSObz1G2P

KGAQ-

b0WPI6LE=&uniplatform=NZKPT&lang

uage=CHS  

State Council of China. (2017). Regulations on 

Education of Persons with Disabilities. 

Available at: 

https://www.gov.cn/zhengce/content/2017

-02/23/content_5170264.htm  

State Council of China. (2021). The Notice on 

Issuing the Protection and Development 

Plans for Persons with Disabilities in the 

14th Five-Year Plan Period. Available at: 

https://www.gov.cn/zhengce/content/2021

-07/21/content_5626391  

State Council of China. (2022). The Action Plan 

for the Development and Improvement of 

Special Education in the 14th Five-Year 

Plan Period. Available at: 

https://www.gov.cn/zhengce/content/2022

-01/25/content_5670341.htm  

Tang, H. (2016). A discussion on teaching prac-

tice from the perspective of educational 

equity. Education Exploration, 

2016(7):17-19. Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=Y_ITemen1J4k-

2qyVVxCI99hOyk4jIfYjFY-

9x7uJ8hUWejVZ2NjQhjuOn9MBRfYjks

6sB6xqIs9b9x55GtSKTSGOB-

5rJBlsKnLqZIt1FXlLbA_UUAFaCXPCS

vw2aufDk68NxRq3RU=&uniplatform=N

ZKPT&language=CHS  

Tu, R. (2021, April 2). “Overexaggerated intelli-

gence” and “stigma”: Two extreme per-

ceptions of children with autism. Narana 

Insights. Available at: 

https://mp.weixin.qq.com/s/0p7ntvepTXZ

q_0UZHsjsjg  

UNESCO. (1994). The Salamanca Statement 

and Framework for Action on Special 

Needs Education. Available at: 

https://unesdoc.unesco.org/ark:/48223/pf0

000098427  

Wang, H. (2023). The Professional Development 

of Rural Primary Teachers: The Current 

State and Improvement Measures (mas-

ter’s thesis). East China Normal Universi-

ty. Available at: 

https://link.cnki.net/doi/10.27149/d.cnki.g

hdsu.2023.004292  

Wang, P. (2015). Special Education Policies. 

Nanjing: Nanjing University Press. Avail-

able at: 

https://thinker.cnki.net/bookstore/book/bo

okdetail?bookcode=9787305159985001&

type=book  

Wang, Y. (2021). School Adaptation of Junior 

Secondary Education Students with Men-

tal Disabilities under the “Inclusive Clas-

ses within Regular Schools” Program 

https://doi.org/10.13694/j.cnki.ddjylt.2017.02.009
https://doi.org/10.13694/j.cnki.ddjylt.2017.02.009
https://link.cnki.net/doi/10.27175/d.cnki.gjxcu.2021.001549
https://link.cnki.net/doi/10.27175/d.cnki.gjxcu.2021.001549
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2023.003959
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2023.003959
http://www.moe.gov.cn/srcsite/A06/s3331/201602/t20160216_229610.html
http://www.moe.gov.cn/srcsite/A06/s3331/201602/t20160216_229610.html
http://www.moe.gov.cn/jybsjzl/moe560/2021/quanguo/202301/t202301031037868.com
http://www.moe.gov.cn/jybsjzl/moe560/2021/quanguo/202301/t202301031037868.com
http://www.moe.gov.cn/jybsjzl/moe560/2021/quanguo/202301/t202301031037868.com
https://link.cnki.net/doi/10.27408/d.cnki.gxmzc.2023.000019
https://link.cnki.net/doi/10.27408/d.cnki.gxmzc.2023.000019
https://kns.cnki.net/kcms2/article/abstract?v=S5uBaE2M3OcMcmuaxAd2flDimkZsO67yzCyGBejPs5Yab-Aq9-CLdkOpYH-c0LO_14YORi2WNK6KP1tWXB3mW6i-KZUaejh-P0prMEG8RFrJhoN2G37ODcSObz1G2PKGAQ-b0WPI6LE=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=S5uBaE2M3OcMcmuaxAd2flDimkZsO67yzCyGBejPs5Yab-Aq9-CLdkOpYH-c0LO_14YORi2WNK6KP1tWXB3mW6i-KZUaejh-P0prMEG8RFrJhoN2G37ODcSObz1G2PKGAQ-b0WPI6LE=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=S5uBaE2M3OcMcmuaxAd2flDimkZsO67yzCyGBejPs5Yab-Aq9-CLdkOpYH-c0LO_14YORi2WNK6KP1tWXB3mW6i-KZUaejh-P0prMEG8RFrJhoN2G37ODcSObz1G2PKGAQ-b0WPI6LE=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=S5uBaE2M3OcMcmuaxAd2flDimkZsO67yzCyGBejPs5Yab-Aq9-CLdkOpYH-c0LO_14YORi2WNK6KP1tWXB3mW6i-KZUaejh-P0prMEG8RFrJhoN2G37ODcSObz1G2PKGAQ-b0WPI6LE=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=S5uBaE2M3OcMcmuaxAd2flDimkZsO67yzCyGBejPs5Yab-Aq9-CLdkOpYH-c0LO_14YORi2WNK6KP1tWXB3mW6i-KZUaejh-P0prMEG8RFrJhoN2G37ODcSObz1G2PKGAQ-b0WPI6LE=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=S5uBaE2M3OcMcmuaxAd2flDimkZsO67yzCyGBejPs5Yab-Aq9-CLdkOpYH-c0LO_14YORi2WNK6KP1tWXB3mW6i-KZUaejh-P0prMEG8RFrJhoN2G37ODcSObz1G2PKGAQ-b0WPI6LE=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=S5uBaE2M3OcMcmuaxAd2flDimkZsO67yzCyGBejPs5Yab-Aq9-CLdkOpYH-c0LO_14YORi2WNK6KP1tWXB3mW6i-KZUaejh-P0prMEG8RFrJhoN2G37ODcSObz1G2PKGAQ-b0WPI6LE=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=S5uBaE2M3OcMcmuaxAd2flDimkZsO67yzCyGBejPs5Yab-Aq9-CLdkOpYH-c0LO_14YORi2WNK6KP1tWXB3mW6i-KZUaejh-P0prMEG8RFrJhoN2G37ODcSObz1G2PKGAQ-b0WPI6LE=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=S5uBaE2M3OcMcmuaxAd2flDimkZsO67yzCyGBejPs5Yab-Aq9-CLdkOpYH-c0LO_14YORi2WNK6KP1tWXB3mW6i-KZUaejh-P0prMEG8RFrJhoN2G37ODcSObz1G2PKGAQ-b0WPI6LE=&uniplatform=NZKPT&language=CHS
https://www.gov.cn/zhengce/content/2017-02/23/content_5170264.htm
https://www.gov.cn/zhengce/content/2017-02/23/content_5170264.htm
https://www.gov.cn/zhengce/content/2021-07/21/content_5626391
https://www.gov.cn/zhengce/content/2021-07/21/content_5626391
https://www.gov.cn/zhengce/content/2022-01/25/content_5670341.htm
https://www.gov.cn/zhengce/content/2022-01/25/content_5670341.htm
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J4k-2qyVVxCI99hOyk4jIfYjFY-9x7uJ8hUWejVZ2NjQhjuOn9MBRfYjks6sB6xqIs9b9x55GtSKTSGOB-5rJBlsKnLqZIt1FXlLbA_UUAFaCXPCSvw2aufDk68NxRq3RU=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J4k-2qyVVxCI99hOyk4jIfYjFY-9x7uJ8hUWejVZ2NjQhjuOn9MBRfYjks6sB6xqIs9b9x55GtSKTSGOB-5rJBlsKnLqZIt1FXlLbA_UUAFaCXPCSvw2aufDk68NxRq3RU=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J4k-2qyVVxCI99hOyk4jIfYjFY-9x7uJ8hUWejVZ2NjQhjuOn9MBRfYjks6sB6xqIs9b9x55GtSKTSGOB-5rJBlsKnLqZIt1FXlLbA_UUAFaCXPCSvw2aufDk68NxRq3RU=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J4k-2qyVVxCI99hOyk4jIfYjFY-9x7uJ8hUWejVZ2NjQhjuOn9MBRfYjks6sB6xqIs9b9x55GtSKTSGOB-5rJBlsKnLqZIt1FXlLbA_UUAFaCXPCSvw2aufDk68NxRq3RU=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J4k-2qyVVxCI99hOyk4jIfYjFY-9x7uJ8hUWejVZ2NjQhjuOn9MBRfYjks6sB6xqIs9b9x55GtSKTSGOB-5rJBlsKnLqZIt1FXlLbA_UUAFaCXPCSvw2aufDk68NxRq3RU=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J4k-2qyVVxCI99hOyk4jIfYjFY-9x7uJ8hUWejVZ2NjQhjuOn9MBRfYjks6sB6xqIs9b9x55GtSKTSGOB-5rJBlsKnLqZIt1FXlLbA_UUAFaCXPCSvw2aufDk68NxRq3RU=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J4k-2qyVVxCI99hOyk4jIfYjFY-9x7uJ8hUWejVZ2NjQhjuOn9MBRfYjks6sB6xqIs9b9x55GtSKTSGOB-5rJBlsKnLqZIt1FXlLbA_UUAFaCXPCSvw2aufDk68NxRq3RU=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J4k-2qyVVxCI99hOyk4jIfYjFY-9x7uJ8hUWejVZ2NjQhjuOn9MBRfYjks6sB6xqIs9b9x55GtSKTSGOB-5rJBlsKnLqZIt1FXlLbA_UUAFaCXPCSvw2aufDk68NxRq3RU=&uniplatform=NZKPT&language=CHS
https://mp.weixin.qq.com/s/0p7ntvepTXZq_0UZHsjsjg
https://mp.weixin.qq.com/s/0p7ntvepTXZq_0UZHsjsjg
https://unesdoc.unesco.org/ark:/48223/pf0000098427
https://unesdoc.unesco.org/ark:/48223/pf0000098427
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2023.004292
https://link.cnki.net/doi/10.27149/d.cnki.ghdsu.2023.004292
https://thinker.cnki.net/bookstore/book/bookdetail?bookcode=9787305159985001&type=book
https://thinker.cnki.net/bookstore/book/bookdetail?bookcode=9787305159985001&type=book
https://thinker.cnki.net/bookstore/book/bookdetail?bookcode=9787305159985001&type=book


Zhou. (China). Inclusive Education in China. 

SIEF, Vol.22, No.1, 2024 3543 

(master’s thesis). Sichuan Normal Uni-

versity. Available at: 

https://link.cnki.net/doi/10.27347/d.cnki.g

ssdu.2021.000314  

Wang, Z. (2021). The Attitudes of Parents of 

Preschool Children with Special Needs 

towards Inclusive Education (master’s 

thesis). Northeastern Normal University. 

Available at: 

https://link.cnki.net/doi/10.27011/d.cnki.g

dbsu.2021.001191  

Wang, Z. (2022). Paths for teacher pre-service 

training for inclusive education in region-

al teachers’ colleges: Citing Leshan Nor-

mal College as an example. Modern Spe-

cial Education, 2022(2):33-38. Available 

at: 

https://kns.cnki.net/kcms2/article/abstract

?v=Y_ITemen1J7OybSmhI3jTSA0u6Z6

NhLvEVQbAxI4jJ0WhVqOFbNdnDuAP

dp1MtBIZ6XimsQDcIDfIw5KWhpCjpyn

ISjJw_2D6SIYcaFRy9Zd_GSP9VLMDN

oWkQRcbCewkyZ4TAsxFFo=&uniplatfo

rm=NZKPT&language=CHS  

Wen, L. & Dai, L. (2023, April 1). Focus on 

rural autistic children: The lack of special 

education resources and difficulty in en-

suring their right to education. The Paper. 

Available at: 

https://www.thepaper.cn/newsDetail_forw

ard_22537826  

Wu, S. (2014). The implementation of the inclu-

sive education system in Hong Kong. 

Journal of Education Research, 3(1):106-

111. 

Yang, L. (2021). Student Culture in Special 

Education Schools (doctoral dissertation). 

Ningxia University. Available at: 

https://link.cnki.net/doi/10.27257/d.cnki.g

nxhc.2021.001516  

Yao, Y. (2023). Shining a Spotlight on the Lone-

ly Stars (master’s thesis). Shanghai Nor-

mal University. Available at: 

https://link.cnki.net/doi/10.27312/d.cnki.g

shsu.2023.001983  

Yin, D. (2023). The Academic Support-Seeking 

Behavior among Students Enrolled in 

“Inclusive Classes within Regular 

Schools”: Characteristics and Contrib-

uting Factors (master’s thesis). Southwest 

University. Available at: 

https://link.cnki.net/doi/10.27684/d.cnki.g

xndx.2023.000803  

Zeng, M. (2024). The construction of the quality 

monitoring system for inclusive education 

from the perspective of high-quality de-

velopment. Education Science Forum, 

2024(5):63-65. Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=Y_ITemen1J5EYvrWGrtE5ljjcwYwP

yvG-

YcL3a7EbYDBAvM1Q6nQDZbyfseiwL

QLLFBDyDIi0kENLEfC5hOPuthRtYD

WoMQPwf7igf5L2kKHrfu4eLdVhRc0q9

f3xR&uniplatform=NZKPT&language=C

HS  

Zhang, L. (2021). A Comparative Study of So-

cial Support for Preschool Inclusive Edu-

cation between China and the United 

States (master’s thesis). Henan Normal 

University. Available at: 

https://link.cnki.net/doi/10.27118/d.cnki.g

hesu.2021.000603  

Zhang, S. (2021). A Case Study of Inclusive 

Education for Mentally Handicapped 

Children (master’s thesis). Huaibei Nor-

mal University. Available at: 

https://link.cnki.net/doi/10.27699/d.cnki.g

hbmt.2021.000133  

Zhang, W. & Ding, P. (2022). Research on the 

Rights of Persons with Disabilities. Wu-

han: Wuhan University Press. Available 

at: 

https://thinker.cnki.net/bookstore/book/bo

okdetail?bookcode=9787307234505000&

type=book  

Zhang, Y., Wang, Q., & Wu, Z. (2024). Inclu-

sion and exclusion: The vocational educa-

tion experience of persons with disabili-

ties in the context of inclusive education. 

China Special Education, 2024(1):17-28. 

Available at: 

https://kns.cnki.net/kcms2/article/abstract

?v=Y_ITemen1J65R8ThxmAI_WAEQm

mRMBwK05MksrDvSe0iwzfIBn-

5Pxz62gcq3To0Ne-

9AjVKDbfgBfKhtMQyoAuNtEttNgltywc

zi6FOhWmx07xrlx8e4cE7IvkSYKZ&uni

platform=NZKPT&language=CHS  

Zhou, L. (2023). From Midnight to Dawn: Inclu-

sive Education for College Students with 

Disabilities (master’s thesis). Guangxi 

Normal University. Available at: 

https://link.cnki.net/doi/10.27036/d.cnki.g

gxsu.2023.001932  

Zhu, Y. (2023). Various Forms of Resistance to 

Special Education Policy and their Under-

lying Logic (doctoral dissertation). Jilin 

University. Available at:  

https://link.cnki.net/doi/10.27162/d.cnki.g

jlin.2023.007737  

 

https://link.cnki.net/doi/10.27347/d.cnki.gssdu.2021.000314
https://link.cnki.net/doi/10.27347/d.cnki.gssdu.2021.000314
https://link.cnki.net/doi/10.27011/d.cnki.gdbsu.2021.001191
https://link.cnki.net/doi/10.27011/d.cnki.gdbsu.2021.001191
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7OybSmhI3jTSA0u6Z6NhLvEVQbAxI4jJ0WhVqOFbNdnDuAPdp1MtBIZ6XimsQDcIDfIw5KWhpCjpynISjJw_2D6SIYcaFRy9Zd_GSP9VLMDNoWkQRcbCewkyZ4TAsxFFo=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7OybSmhI3jTSA0u6Z6NhLvEVQbAxI4jJ0WhVqOFbNdnDuAPdp1MtBIZ6XimsQDcIDfIw5KWhpCjpynISjJw_2D6SIYcaFRy9Zd_GSP9VLMDNoWkQRcbCewkyZ4TAsxFFo=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7OybSmhI3jTSA0u6Z6NhLvEVQbAxI4jJ0WhVqOFbNdnDuAPdp1MtBIZ6XimsQDcIDfIw5KWhpCjpynISjJw_2D6SIYcaFRy9Zd_GSP9VLMDNoWkQRcbCewkyZ4TAsxFFo=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7OybSmhI3jTSA0u6Z6NhLvEVQbAxI4jJ0WhVqOFbNdnDuAPdp1MtBIZ6XimsQDcIDfIw5KWhpCjpynISjJw_2D6SIYcaFRy9Zd_GSP9VLMDNoWkQRcbCewkyZ4TAsxFFo=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7OybSmhI3jTSA0u6Z6NhLvEVQbAxI4jJ0WhVqOFbNdnDuAPdp1MtBIZ6XimsQDcIDfIw5KWhpCjpynISjJw_2D6SIYcaFRy9Zd_GSP9VLMDNoWkQRcbCewkyZ4TAsxFFo=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7OybSmhI3jTSA0u6Z6NhLvEVQbAxI4jJ0WhVqOFbNdnDuAPdp1MtBIZ6XimsQDcIDfIw5KWhpCjpynISjJw_2D6SIYcaFRy9Zd_GSP9VLMDNoWkQRcbCewkyZ4TAsxFFo=&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J7OybSmhI3jTSA0u6Z6NhLvEVQbAxI4jJ0WhVqOFbNdnDuAPdp1MtBIZ6XimsQDcIDfIw5KWhpCjpynISjJw_2D6SIYcaFRy9Zd_GSP9VLMDNoWkQRcbCewkyZ4TAsxFFo=&uniplatform=NZKPT&language=CHS
https://www.thepaper.cn/newsDetail_forward_22537826
https://www.thepaper.cn/newsDetail_forward_22537826
https://link.cnki.net/doi/10.27257/d.cnki.gnxhc.2021.001516
https://link.cnki.net/doi/10.27257/d.cnki.gnxhc.2021.001516
https://link.cnki.net/doi/10.27312/d.cnki.gshsu.2023.001983
https://link.cnki.net/doi/10.27312/d.cnki.gshsu.2023.001983
https://link.cnki.net/doi/10.27684/d.cnki.gxndx.2023.000803
https://link.cnki.net/doi/10.27684/d.cnki.gxndx.2023.000803
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5EYvrWGrtE5ljjcwYwPyvG-YcL3a7EbYDBAvM1Q6nQDZbyfseiwLQLLFBDyDIi0kENLEfC5hOPuthRtYDWoMQPwf7igf5L2kKHrfu4eLdVhRc0q9f3xR&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5EYvrWGrtE5ljjcwYwPyvG-YcL3a7EbYDBAvM1Q6nQDZbyfseiwLQLLFBDyDIi0kENLEfC5hOPuthRtYDWoMQPwf7igf5L2kKHrfu4eLdVhRc0q9f3xR&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5EYvrWGrtE5ljjcwYwPyvG-YcL3a7EbYDBAvM1Q6nQDZbyfseiwLQLLFBDyDIi0kENLEfC5hOPuthRtYDWoMQPwf7igf5L2kKHrfu4eLdVhRc0q9f3xR&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5EYvrWGrtE5ljjcwYwPyvG-YcL3a7EbYDBAvM1Q6nQDZbyfseiwLQLLFBDyDIi0kENLEfC5hOPuthRtYDWoMQPwf7igf5L2kKHrfu4eLdVhRc0q9f3xR&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5EYvrWGrtE5ljjcwYwPyvG-YcL3a7EbYDBAvM1Q6nQDZbyfseiwLQLLFBDyDIi0kENLEfC5hOPuthRtYDWoMQPwf7igf5L2kKHrfu4eLdVhRc0q9f3xR&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5EYvrWGrtE5ljjcwYwPyvG-YcL3a7EbYDBAvM1Q6nQDZbyfseiwLQLLFBDyDIi0kENLEfC5hOPuthRtYDWoMQPwf7igf5L2kKHrfu4eLdVhRc0q9f3xR&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5EYvrWGrtE5ljjcwYwPyvG-YcL3a7EbYDBAvM1Q6nQDZbyfseiwLQLLFBDyDIi0kENLEfC5hOPuthRtYDWoMQPwf7igf5L2kKHrfu4eLdVhRc0q9f3xR&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J5EYvrWGrtE5ljjcwYwPyvG-YcL3a7EbYDBAvM1Q6nQDZbyfseiwLQLLFBDyDIi0kENLEfC5hOPuthRtYDWoMQPwf7igf5L2kKHrfu4eLdVhRc0q9f3xR&uniplatform=NZKPT&language=CHS
https://link.cnki.net/doi/10.27118/d.cnki.ghesu.2021.000603
https://link.cnki.net/doi/10.27118/d.cnki.ghesu.2021.000603
https://link.cnki.net/doi/10.27699/d.cnki.ghbmt.2021.000133
https://link.cnki.net/doi/10.27699/d.cnki.ghbmt.2021.000133
https://thinker.cnki.net/bookstore/book/bookdetail?bookcode=9787307234505000&type=book
https://thinker.cnki.net/bookstore/book/bookdetail?bookcode=9787307234505000&type=book
https://thinker.cnki.net/bookstore/book/bookdetail?bookcode=9787307234505000&type=book
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J65R8ThxmAI_WAEQmmRMBwK05MksrDvSe0iwzfIBn-5Pxz62gcq3To0Ne-9AjVKDbfgBfKhtMQyoAuNtEttNgltywczi6FOhWmx07xrlx8e4cE7IvkSYKZ&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J65R8ThxmAI_WAEQmmRMBwK05MksrDvSe0iwzfIBn-5Pxz62gcq3To0Ne-9AjVKDbfgBfKhtMQyoAuNtEttNgltywczi6FOhWmx07xrlx8e4cE7IvkSYKZ&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J65R8ThxmAI_WAEQmmRMBwK05MksrDvSe0iwzfIBn-5Pxz62gcq3To0Ne-9AjVKDbfgBfKhtMQyoAuNtEttNgltywczi6FOhWmx07xrlx8e4cE7IvkSYKZ&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J65R8ThxmAI_WAEQmmRMBwK05MksrDvSe0iwzfIBn-5Pxz62gcq3To0Ne-9AjVKDbfgBfKhtMQyoAuNtEttNgltywczi6FOhWmx07xrlx8e4cE7IvkSYKZ&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J65R8ThxmAI_WAEQmmRMBwK05MksrDvSe0iwzfIBn-5Pxz62gcq3To0Ne-9AjVKDbfgBfKhtMQyoAuNtEttNgltywczi6FOhWmx07xrlx8e4cE7IvkSYKZ&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J65R8ThxmAI_WAEQmmRMBwK05MksrDvSe0iwzfIBn-5Pxz62gcq3To0Ne-9AjVKDbfgBfKhtMQyoAuNtEttNgltywczi6FOhWmx07xrlx8e4cE7IvkSYKZ&uniplatform=NZKPT&language=CHS
https://kns.cnki.net/kcms2/article/abstract?v=Y_ITemen1J65R8ThxmAI_WAEQmmRMBwK05MksrDvSe0iwzfIBn-5Pxz62gcq3To0Ne-9AjVKDbfgBfKhtMQyoAuNtEttNgltywczi6FOhWmx07xrlx8e4cE7IvkSYKZ&uniplatform=NZKPT&language=CHS
https://link.cnki.net/doi/10.27036/d.cnki.ggxsu.2023.001932
https://link.cnki.net/doi/10.27036/d.cnki.ggxsu.2023.001932
https://link.cnki.net/doi/10.27162/d.cnki.gjlin.2023.007737
https://link.cnki.net/doi/10.27162/d.cnki.gjlin.2023.007737


Zhou. (China). Inclusive Education in China. 

SIEF, Vol.22, No.1, 2024 3544 

 

 
Received: April 15, 2024 

Revised: April 27, 2024 

Accepted: May 05, 2024

 

 


